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‘Malmesbury is a happy and harmonious school. There are strong, professional relationships throughout the school. Adults set high expectations through the delivery of an ambitious and interesting curriculum.’
Ofsted, June 2023











Our values and rules shape how we work and who we are.  It is our common language and approach.
1. We are ready

2. We are respectful

3. We are safe.

Our Rules

What is a School Improvement Plan and why do we have one?
Our SIP explains who we are, how we work and what our key priorities for the year are.

It drives how we spend time. effort and resources to make the best impact for our children.

Who is it for?
It is for everyone at Malmesbury because everyone employed at Malmesbury is here to make a difference to the quality of education for all pupils. Everyone.

It is also for parents, visitors and anyone who looks at our website,

What do I need to do?
Read it and see where you can make a difference to our priorities.

Thank you for being part of the Malmesbury team and going over and above to ensure that the children in our school community can be the best they can be.



Our Values



	Pride
	Perseverance
	Curiosity
	Collaboration
	Care

	[image: ]
	[image: ]
	[image: ]
	[image: ]
	[image: ]



	OUR
CONTEXT
	· The last Ofsted inspection was June 2023.  It was very positive with much to celebrate and a strong foundation to build curriculum subject development on. 
· New Head teacher in place since September 2023.
· The school has come out of a deficit budget and is now working with a small surplus. 
· Our school buildings and grounds are a priority for further investment.
·  School budgets remain very challenging. Pupil numbers are dropping in TH’s and Nationally. We have to be very thoughtful and very accountable with our finances.
· The school has a very experienced staff team, committed to giving our children the best.
· Partnerships with parents are very strong and rooted in mutual respect.
· The school is very inclusive. We have a strong reputation for supporting our SEND pupils.  Our SEND numbers are significantly higher than TH’s and National.

	Brave, coherent, compassionate, and moral leadership is needed to shape our direction of travel and steer accordingly.
	



	SIP: The What? The How?

	1. Developing our adaptive teaching and learning practice

2. Confident Communicators

3. Healthy Bodies, healthy minds

Spotlight on: maths teaching and learning
	How do we work?
	Some questions we ask….

	
	We are driven by our moral purpose, vision and values. We have a clear strategic direction so that time, people and resources are used effectively and have the best impact.  We know our job is to educate people and we do it.
We are proud of being an inclusive school that takes diversity, equality and equity seriously. We are focussed on getting it right for all children, including those with SEND. We prepare our children to be independent, critical thinkers in a changing and increasingly complex world.
We strive for high expectations and standards of teaching and learning.  We know that good progress is rooted in children knowing more, remembering more and feeling good about their learning and themselves. We communicate effectively, value teamwork, support, appreciate and challenge each other.  We care.  We remember that clarity is kindness. 
	· Why am I/are we doing this?  Why now?
· What do our children need to know?  Do they know it? How do we know?  
·  Do we have the best approach to help children learn what they need to learn most effectively?
· Does this plan suit all my children?  If not, how can I adapt it?
· How am I helping children to know more and remember more?
· What would make the difference here?
· Am I meeting the needs of all children and teaching each whole child?
· Is this the best use of time, people and resources? Who/what else could help?
· How am I working with parents/carers?
· What is the experience for each child each day?
· What would it take?








	1. Developing our adaptive teaching and learning practice

	Why this? Why now?
	What will it look like when we succeed?
	What will it take?

	As an inclusive school, we have an increasingly wide range of pupils with different needs.  This includes a high number of pupils with EHC plans.  
[bookmark: _GoBack]
Drop-ins, peer review and book looks indicate good progress against this objective, however, practice in this area is rapidly evolving.


	· Pupil data shows that all pupils are making at least good progress with learning, from their starting points.  Children who need more support are taught using research-led approaches that enable the securing of key concepts.
· Lesson observations and pupils’ books identify that strategies deployed help pupils’ secure key concepts over time
· Barriers to learning are identified and planning outlines effective strategies to address them
· Assessment information effectively gathers intel to inform future planning and learning or in-the-moment interventions
· Staff’s in-the-moment adaptations support children’s understanding and progress in learning.
· SEND pupils make good progress from their starting points.  There is evidence of increased independence.
· Staff feel confident in how to support pupils with SEND needs.  Where pupils’ needs are less clear/more complex staff feel supported by the inclusion team/specialist teachers/SLT in developing understanding and practice.
· Staff feedback indicates strategies support workload, not add to it.
	· Staff are supported through training and feedback to understand the key principles of cognitive science: how learning most effectively happens.  This includes: returning to key learning over time (spaced practice), retrieval practice (quizzing children’s recall/understanding), managing cognitive load (not overloading working memory through step by step modelling, scaffolds, steps to success, guidance, collaborative problem-solving), schema building (mental models that help children make links back to prior learning and make connections to existing knowledge), dual coding (visual images, representations and diagrams to support learning and reduce cognitive load).
· Teachers use EEF ‘understanding adaptive teaching’ overview to ensure they are clear about the types of barriers pupils may face and strategies to overcome them.  Planning meetings with SLT, conversations with colleagues and leaders (curriculum/slt) support teachers in ensuring they have the most effective plans to overcome them.
· Teaching staff are clear about the range of strategies they can use to assess children’s current learning/understanding – see ‘moving from differentiation to adaptation’ overview.
· Teaching staff have a bank of strategies they can use to make in-the-moment adaptations.  Staff are supported in fine-tuning these strategies, where appropriate, to maximise pupils’ understanding and progress in learning.
· Teaching staff are supported with 5 key strategies to enable children with SEND to learn most effectively.  SENCo’s/HLTA’s, subject leaders and SLT support colleagues with effectively deploying them. Specialist teachers and agencies knowledge and best practice is sought to support where current strategies are not impacting.

	Budget/resource implications?  
staff working more flexibly across classes/groups of children to deliver support and interventions.  
2 x HLTA’s working across KS1/2 to support adaptive teaching and learning approach.  Additional staffing in EYFS to reflect increased needs.
Support staff training costs.    SEND meetings time and costs.  Inset sessions focus.
Phoenix specialist provision training session, workshops and buddy system.

	Tools inc evidence-based research to support our work
Moving from ‘differentiation’ to ‘adaptive teaching’ https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://thirdspacelearning.com/blog/hinge-questions/ - use of hinge questions to check children’s conceptual understanding
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
EEF cognitive science in the classroom practice:
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1698905789

	How will we check?
Conversations with staff, parents and carers.  Feedback from key professionals eg EP. Phoenix, curriculum consultants.  Data.  Pupils’ books.  Inclusion team gathering of pupil voice.  Governor visits, THEP reports.



	2. Confident Communicators: written and oral communication skills

	Why this? Why now?
	What will it look like when we succeed?
	What will it take?

	Analysis of In-house end of year data (July 24) identifies that writing data is less strong than reading/maths data.  
[bookmark: _heading=h.bwqusdyv08mq][bookmark: _heading=h.rk4lp5hreq59][bookmark: _heading=h.nnlqjlhx6eyn]
[bookmark: _heading=h.4sgcvuujh69l][bookmark: _heading=h.m6lj0nqvz3j]We know that talk can enrich learning and improve outcomes across the curriculum. We have seen this evidenced in lesson obs/drop-in’s. We passionately believe in developing high quality spoken language and communication skills for our children.  This is important for their present and future well-being and achievements.
	[bookmark: _heading=h.b0b0aiis8o9r][bookmark: _heading=h.wfsi4cxsujot]Writing
· Children’s writing communicates meaning and can be read by others in line with age-related expectations
· Children’s writing reflects accurate use of ‘secretarial skills’ (grammar, punctuation, spelling and handwriting) in line with the year group’s expectations.  
· Joint moderation with year group teams at Olga Primary school identifies children are making good progress with developing key writing skills.
· Writing data is in-line with maths/reading data
· No More Marking Comparative judgement identifies increase in percentage of children writing at or above the National NMM’ing assessment picture.
· Children with SEND are supported, as appropriate, with developing their written communication skills.

Oracy
· The school has met the criteria to achieve TH’s Silver Award for Oracy
· Oracy has a high profile across the curriculum and is explicitly taught
· Lesson observations, conversations with pupils indicate they use taught sentence stems to support with voicing their thinking clearly and purposefully
· Pupil voice identifies children feel they benefit from opportunities to discuss curricular learning.
· Children have opportunities to perform/present throughout the school year eg World Poetry Day
· More confident communicators develop their roles as oracy champions and are given additional opportunities to talk/present to a range of audiences for a range of purposes.  
· Children with spoken communication delays make progress due to effective speech and language interventions.
	[bookmark: _heading=h.eiikwi26b62k]Writing
· Staff professional development is focused on how to help children develop, edit and improve their ‘secretarial’ skills
· Teachers are confident in modelling writing strategies to embed secretarial skills. They know how to help children effectively edit and improve their writing.
· Moderation with other schools supports the identification of school/year group strengths as well as areas to work on.  Moderation offers staff an opportunity to work with colleagues from other schools on effective strategies.
· School-based SALT (speech and language therapist) continues to offer drop-in support sessions for staff and training during the day on SALT programmes/strategies for staff working with key children.
· Staff training on comparative marking in No More Marking with time to judge and time for follow-up conversations about what we have learnt about each cohorts’ writing following the results.
· The English lead continues to monitor and adjust the writing curriculum to ensure writing purposes and outcomes engage children and motivate them to want to write.
· The school feedback policy is reviewed to ensure it continues to offer the most effective strategies to support pupils’ with editing and improving their writing. 

Oracy
· English lead continues to attend TH’s Oracy Hub and lead staff training to support oracy criteria.
· Teachers are trained to effectively introduce and use sentence stems to support pupils’ clarity and purpose in communication
· Oracy assemblies develop to involve other curriculum subjects and subject leaders to widen conversation scope.
· Malmesbury Pupil Taskforce project to capture and feedback on pupil voice.
· Senior leaders and class teachers plan opportunities for children to perform/present throughout the year.
· Subject leaders plan for opportunities to develop pupil voice.
· English lead working with AHT’s to select pupils to be oracy champions and to develop their skills and confidence in order to meet and greet visitors, introduce assemblies, champion pupil voice in classes and be good language role-models.
· Speech and language therapist support for teachers and children with Sp&l delays to employ strategies and intervene in order to decrease communication delays.

	Budget/resource implications?  
[bookmark: _heading=h.70jpry4cbbr9]English lead: ½ day a week. Supply cover for YG book looks and joint moderation with YG colleagues at Olga primary school. No More Marking annual subscription and judging time.  External CPD linked to YG writing expectations, Speech and language therapist x2 days per week.

	Tools inc evidence-based research to support our work
· https://www.the-partnership.org.uk/school-improvement/oracy-primary
· Talk for teaching and learning: the dialogic classroom by David Reedy and Eve Bearne
· https://voice21.org/                https://voice21.org/schools/cubitt-town-primary-school/ - TH’s Oracy Hub lead school

	[bookmark: _heading=h.3slgpau63grv]How will we check?
Conversations with teachers and pupils, book looks, external consultancy reports/feedback, No More Marking data, joint moderation with Olga and literacy consultant, Governor visits, subject leader and HT LM/appraisal.



	3. Healthy Bodies, Healthy Schools

	Why this? Why now?
	What will it look like when we succeed?
	What will it take?

	Children and young people’s mental health and wellbeing statistics are concerning: 1 in 5 now children are cited as having mental health challenges (NHS England Nov 23).
 
In Tower Hamlets, over 50% of children are overweight or obese by the end of primary - this has increased since the pandemic. Children in deprived areas or from certain minority ethnic groups are less likely to be a healthy weight. Excess childhood weight is associated with a range of health problems both in childhood and in later life.
	· Healthy schools award: The school has gained Silver Healthy Schools Award (moving from bronze) recognising the work it is doing to improve children’s physical health.  
· Lunchtime play feedback is positive: children feel there is a positive range of activities in the playground for them to enjoy.  Playground accidents reduce as zoning and lunchtime play timings support children with safe physical play
· Early Years playground developments and the introduction of forest school supports children meeting key physical developmental milestones.  All-weather outdoor learning opportunities contribute towards boosting children’s immune systems.
· Our playground/outdoor learning environments provide children with a greener, healthier places to learn and play.
· Pupil attendance continue to rise and the number of persistent absentees continue to reduce as pupils are keen to come to school and families feel supported in knowing when children should be in school/stay at home if feeling unwell.
· Feedback from staff, THEWS, parents, pupils indicate the school’s plan and approach is supporting wellbeing.  Children who meet the criteria for THEWS receive targeted intervention.
· The school’s PSHE curriculum meets children’s evolving needs. Feedback indicates an increase in children using taught language/strategies to support them in different contexts. 
· Children can identify when they, or others, have demonstrated our values and feel proud of belonging to the Malmesbury community.
	· Partnership work with Tower Hamlets ‘Fantastic food in schools’ team to assess starting points and priorities from staff/pupils/parents’ data collections.  A plan which reviews our lunchtime offer and supports children with making healthier food choices across the school day.
· Adapting lunchtime timings to have a reduced number of children in the playground at any one time.  Zoning the playground to provide areas which children can engage in physical play and areas where children have a range of practical, imaginative play activities.
· Engaging families to donate a range of resources to support the evolution of our play equipment eg superhero toys, cars/vehicles.
· Evolving our early years physical development offer with new play equipment and the introduction of Forest School.
· Engagement with trees for cities in a project designed to create more green space in the main playground.
· Working with grounds maintenance team to maintain all green spaces and support the school with new planting in key areas across the playgrounds. 
· Forest School sessions begin, initially for Y1 and reception children, then reception and nursery children.
· Attendance team continue to support children being in school every day and families with understanding when to keep children off school if they are unwell and when to bring them in.
· School mental health lead/SLT engagement with THEWS (Tower Hamlets Education Well-being Service) to develop and deliver a whole-school approach to wellbeing and deliver evidence-based interventions for children with mild to moderate mental health problems.
· The PSHE curriculum is reviewed to ensure it meets children’s evolving needs. Incorporating both Jigsaw and school-led priorities.
· Assemblies and celebrations continue to promote our school values as we work to help our children develop a sense of who they are and what they stand for.  Children benefit from a sense of community belonging. 

	Budget/resource implications?  
CPD time: THEWS, Mental Health lead, healthy schools/fantastic food in schools. AHT in non-class based role to lead on behaviour/pastoral support and healthy schools work this year, additional staffing for forest school, playground equipment/trees for cities funding, attendance SLA and admin time.

	Tools inc evidence-based research to support our work
THEWS research
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://www.london.gov.uk/programmes-strategies/health-and-wellbeing/healthy-schools-london

	How will we check?
Conversations with stakeholders, TH’s FFiS data, healthy school accreditation, pupil attendance data, THEWS feedback/data, observations, Governor feedback.
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      Spotlight on: Raising standards in maths teaching and learning

This was a school improvement priority last year.  We are well-placed to continue strengthening our practice in this area.

	Maths leaders will continue to ensure that:

	· The clarity of our rationale for what we are doing, why and when we are doing it - all Teaching staff are clear in their understanding of this and their role in implementing our rationale and approach.
· Teachers plan in opportunities to test out what children already know before planning to support/stretch pupils accordingly.  They regularly check what has been taught to ensure it is being retained by children over time.
· Where gaps in learning are identified, teachers efficiently and effectively fill these gaps.
· Teachers use their subject knowledge and pedagogy to decide when and how to use a concrete-pictorial-abstract approach as appropriate.
· There is a sound approach to ensure children’s fluency skills are strong and they have sound number sense.    Where children need more work on basic fluency, a plan supports them with this.
· Children can effectively apply their learning, using what they know in different contexts to reason and problem-solve.
· Children speak positively about maths and see themselves as mathematicians.
· Home learning supports fluency and parents/carers are clear about how to support maths learning at home.
· Children of all ability levels make good progress in maths. Maths attainment remains at or above National Expectations for all statutory assessment points.

	2024/5 Priorities:
· Continuing to strip teaching and learning back to the key concepts children need to master most/first 
· Embedding EYFS and KS1 mastering number
· Extending KS2 Malmesbury Maths Mission to diamond – incorporating wider maths facts eg time facts
· Ensuring Y5 four number operations fluency is solid and that secure mental maths/arithmetic foundations are in place for all children.
· Ensuring parents know which basic skills to support children with at home – and how best to do this.

	Budget/resource implications?  
Maths lead: ½ day a week. Supply teacher cover for joint maths book looks with teachers. Consultancy support 2 days.  Maths CPD – inc team teaching, external training and maths hub access. Prizes for Malmesbury maths mission.  Ongoing subscriptions for TT rockstars, numbots, mastering number programmes. Continued physical resource allocation to ensure concrete-pictorial-abstract approach is followed.

	Tools inc evidence-based research to support our work
TH’s Maths Mastery Maths Hub and mastering no. consolidation group.  
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://www.gov.uk/government/publications/subject-report-series-maths/coordinating-mathematical-success-the-mathematics-subject-report

	How will we check?
Conversations with teachers and pupils, maths book looks, external consultancy reports/feedback, Malmesbury maths mission fluency checks, data, Governor visits, THEP/Peer review reports. subject leader and HT LM/appraisal.
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